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Long Term Progression Scheme 2023-2024
History 
Historical Skills are colour coded to show progression over year groups and breadth of knowledge: 
Chronological Awareness                                    
Historical Enquiry and Context
Knowledge and Understanding
Organising and communicating Information learnt
Underlined sections in skills show the progression within a year group.
	Year / Stage 
	Autumn 1
Inspirational People
	Spring 1
Time Travel Through the Ages (it’s still relevant)
	Summer 1
We are Family
	National Curriculum statements:

	1
	Unit/Theme linked to LTP:
Grace Darling
	Unit/Theme linked to LTP:
Historical Places (local castle in the North East)

	Unit/Theme linked to LTP:
Changes in Living Memory

	Key Stage 1:
Pupils should be taught about:  
Changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life 
Events beyond living memory that are significant nationally or globally [for example, the Great Fire of London, the first aeroplane flight or events commemorated through festivals or anniversaries] 
The lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare aspects of life in different periods [for example, Elizabeth I and Queen Victoria, Christopher Columbus and Neil Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the Elder and LS Lowry, Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell] 
Significant historical events, people and places in their own locality.

	
	Aim / Outcome:
Do we still need people to work in lighthouses?
	Aim / Outcome:
Did bigger, more complex and advanced castles last longer?
	Aim / Outcome:
Was the invention of technology a good or bad thing?
	

	
	Key Knowledge:
· When 1815-1842 comes in History on a timeline – how long ago was this?
· How might life be different in 1815?
· [bookmark: _GoBack]Where is Bamburgh?
· What are lighthouses and where might we find them?
· Importance of lighthouses – what do they help with? Dangers of the sea.
· What kind of boat were the fisherman in and how is this different to boats today?
	Key Knowledge:
· Revisit where Bamburgh is in the North East
· Locate the castle on a map
· When was the castle built? Is this before or after Grace Darling?
· Are there any other castles in the North East? Children may be able to identify Lindisfarne. The castle choice can be child led depending on which castle they can identify. Bamburgh stronger links to Grace Darling topic. 
· What materials might castles be built from?
· Where might castles be built and why?
· What are some features of castles?
· Why were these castles built in the North east?
	Key Knowledge:
· What are some common routines we have in normal life? How do these compare to the life of the fisherman and Grace Darling or the people who lived in Castles?
· What are some aspects of every day life? Work, school, washing clothes etc. How are these jobs different/similar to life now?
· How might transport have changed?
· How do people keep in touch compared to in the past?
· How might toys and books have changed?
· How has food changed?
	

	
	Skills linked to hours:
· I can verbally sequence some of the events from the story of Grace Darling with adult support
· I can talk about events in the past and identify one reason about how I know it is in the past.
· I can find out key information using different sources – pictures, stories, recounts – to talk about the events of Grace Darling, with adult support
· I can tell the difference between past and present in my own life and that of Grace Darling, commenting on at least one similarity and one difference, using prompts
· I can use drama/role play/pictures/writing to further develop my understanding Grace Darling and her role. 


Assessment: Do we still need people to work in lighthouses?
	Skills linked to hours:
· I can sequence when a castle in the North East was built with adult support and add it to a timeline
· I can talk about events in the past and identify at least 1 reason about how I know it is in the past. 
· I can find out key information using different sources to recall and write one fact about North East Castles, with some adult support
· I can listen to people talking about the past and recall some information on what I have been told (this skill can be achieved through a trip opportunity)
· I can use drama/role play/pictures/writing to further develop my understanding of Castles and compare if presenting information on Castles was easier or harder than Grace Darling.

Additional skills that could be covered through trips: 
· I can ask questions about castles use real life environments to find answers
· I can find information out through facts/real life castles

Assessment: Did bigger, more complex and advanced castles last longer?


	Skills linked to hours:
· I can sequence at least 1 change from the past on a timeline without adult support. 
· I can recall at least 1 event from the past and write about how I know it is in the past, without adult support
· I can find out key information from the past using different sources and write at least 1 fact about how life has changed without adult support
· I can tell the difference between past and present in my own life and that of the past, commenting on at least 1 similarity and difference. 
· I can use drama/role play/pictures/writing to present information about how the routines and lives of people in the past has changed to life today with little to no adult support


Assessment: Was the invention of technology a good or bad thing?

	

	
	Social, emotional, physical and thinking skills:  
Develop comparative skills, empathy, bravery, resilience, learning about different jobs (lighthouse/fisherman).
	Social, emotional, physical and thinking skills:  comparative skills, empathy, castle structure, revisiting previous topic, using maps, visiting local castles and learning more about the North East
	Social, emotional, physical and thinking skills:  
Children can think about their own routines in their lives and draw comparisons to those in the past. 
	

	
	Key vocabulary: Old, new, now, then, yesterday, source, pictures, recounts, lighthouse, fisherman, boat, sea, waves, storms

	Key vocabulary: timeline, castle, old, new, Vikings, Normans, raiders, fort, moat. 

	Key vocabulary:
Food, toys, past, present, routine, rituals, beliefs, values, differences, similarities. 
	

	
	Suggested Resources: trips to Bamburgh/coast to see lighthouses and observe sea/weather
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
Trips to Bamburgh castle or Lindisfarne. 
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
https://www.hamilton-trust.org.uk/topics/key-stage-1-topics/changes-within-living-memory/
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	

	
	Opportunities to revisit / consolidate: Geography – learning about local area, coasts.
Revisit elements in Spring 1 when comparing where Castles fits in with the timeline of Grace Darling
	Opportunities to revisit / consolidate:
In Summer 1, children will be able to revisit elements of this topic as castles links to changes in modern life. 
	Opportunities to revisit / consolidate:
At the start of Year 2, children may be able to draw comparisons, especially with transport links, to George Stephenson and what he achieved and the locomotives have changed today. 
	

	2
	Unit/Theme linked to LTP:
George Stephenson

	Unit/Theme linked to LTP:
Great Fire of London
	Unit/Theme linked to LTP:
Victorian Miners
	

	
	Aim / Outcome:
How did technology help George to become so advanced at the time?
	Aim / Outcome:
Would the fire have spread quicker or slower if the buildings were different shapes and sizes?
	Aim / Outcome:
Would you go to work in the coalmines as a job?
	

	
	Key Knowledge:
· Where is 1781 on a timeline? Is the life of George Stephenson before or after Grace Darling? (recap timelines from Year 1)
· Where is Wylam?
· What are engineers? What sort of things do they do? Examples of engineering in 21st century. 
· What are trains used for? 
· Where are some different places trains can take us?
· What do different trains look like?
· How have trains changed over time?
· What might trains have been used for in the past?
	Key Knowledge:
· When was the Great Fire of London? Where does this come in relation to George Stephenson, Grace Darling, the building of Bamburgh (or local castle) and life today? (recaps previous Historical events/figures and where the come on a timeline)
· Where is London on a map? 
· How might life in London be different in 1666 to life today? (recaps changes in living memory from Y1)
· What are bakery’s used for?
· What fire hazards might be in a bakery? 
· Why might the fire have spread so quickly in 1666 compared to today?
	Key Knowledge:
· When did the Victorian era begin and end?
· How does this compare to other historical figures and events studied? (recaps previous Y2 and Y1 topics)
· What were some of the jobs children did?
· Why were children given those jobs?
· What are miners?
· What is coal used for?
· Do we still have miners today? 
· Why have we changed the way we mine coal?
· What were some safety risks involved in mining?
	

	
	Skills linked to hours:
· I can order at least 2 events from the life of George on a timeline with adult support and comment on whether his life comes before or after Grace Darling and Bamburgh (or castle of choice)
· I can use teacher chosen sources (pictures/objects/reports) to find out at least 2 facts about George Stephenson, with adult support. 
· I can ask and answer at least 2 questions about a teacher chosen historical source to find out more information about George Stephenson
· I can find differences between past trains and modern trains, commenting on at least 2 similarities and differences, with adult support
· With adult support, I can make labelled diagrams of a  locomotive or safety lamp, and use at least 2 types of tier 3 vocabulary label this.

Assessment: How did technology help George to become so advanced at the time?


	Skills linked to hours:
· I can sequence chronologically the events of the Great Fire of London, recalling at least 2 fact with minimal adult support. 
· I can locate where the Great Fire of London occurs on a timeline with some adult support and independently comment on whether it occurs before/after one previous historical event/figure. 
· With support, I can select a source that will help me find more information out about the great Fire of London and comment on why I have chosen this source. 
· I can compare fire safety in the past to the present and comment on how and why these changes have occurred, with some adult support
· With adult support, I can test the flammability of materials (timber/wood/thatch) used for buildings in 1666 to further support why fire regulations have changed in the present. 


Assessment: Would the fire have spread quicker or slower if the buildings were different shapes and sizes?

	Skills linked to hours:
· I can place the start and end of the Victoria era on a timeline and comment on whether it occurs before/after 2 historical figures/events, without adult support.
· I can calculate the number of years there are between the start of child miners and the abolishment of them. 
· With no adult support, I can select a chosen source to help me draw comparisons to Victorian miners and coal mining today/child miners and children jobs today. 
· I  can use sources to formulate my own opinions about why coal mining changed from the past to the present. 
· With little to no adult support, I can verbally present my comparative findings of Victorian mining to mining in the present and share these with my class. 



Assessment: Would you go to work in the coalmines as a job?


	

	
	Social, emotional, physical and thinking skills:  career ideas – engineers, trains, fine motor skills for drawing and labelling, sketching, comparative skills, mathematical skills using timelines, resilience 
	Social, emotional, physical and thinking skills: fire safety, flammability of materials, how quick fires can spread, fine motor skills, comparative and evaluative skills, resilience
	Social, emotional, physical and thinking skills: comparative skills, evaluative skills, reasoning skills, opinions and facts, drawing conclusions on why changes occur.  
	

	
	Key vocabulary: past, present, trains, locomotives, safety lamps, Wylam, tracks, engineering, resilience

	Key vocabulary: thatch, timber, wood, flammability, baker, spread, durability, safety, regulations

	Key vocabulary: coal mining, Victorian era, power stations, underground, child labour, the trapper, hurrier, thruster, getter, 

	

	
	Suggested Resources: Visit to Wylam, observing trains, visiting different places for examples of engineering. 
https://www.twmuseums.org.uk/
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
https://www.museumoflondon.org.uk/schools/learning-resources/great-fire-london
https://www.history.org.uk/primary/resource/3676/samuel-pepys-and-the-great-fire-of-london-ks1
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
https://www.mylearning.org/stories/coal-mining-and-the-victorians/236?
https://www.ncm.org.uk/learning/categories/victorian-miners/
https://www.nationalarchives.gov.uk/education/resources/victorian-lives/children-mines/
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	

	
	Opportunities to revisit / consolidate: PSHE – careers, Geography – place names and local NE study.  Stephenson steam railway.

	Opportunities to revisit / consolidate:
Revisit in next Y2 topic and as timelines are revisited throughout, Great fire of London will be referred to. 
	Opportunities to revisit / consolidate:
Children will revisit this throughout Y3 and the following years when adding to their timelines. It will also support changes to present day comparing how the past was and why it changed. 
	

	3
	Unit/Theme linked to LTP:
Queens (Victoria and Elizabeth)

	Unit/Theme linked to LTP:
Stone Age to Iron Age

	Unit/Theme linked to LTP:
Egyptians
	Key Stage 2: 
Pupils should be taught about: Changes in Britain from the Stone Age to the Iron Age 
The Roman Empire and its impact on Britain
Britain’s settlement by Anglo-Saxons and Scots.
The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor.
A local history study.
A study over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066).
A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066. 
The achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China.
 Ancient Greece – a study of Greek life and achievements and their influence on the western world.
A non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.

	
	Aim / Outcome: 
Do you need to be a good leader to be a Queen and is her job actually needed?

	Aim / Outcome:
Why did they use a conical or tepee shaped structure?
	Aim / Outcome
Did the Egyptians have technology to help build the pyramids?
	

	
	Key Knowledge:
· The year 1 starts with the birth of Jesus (BC) – anything set after this is AD (anno domini). 
· Where do 1819 and 1926 come on a timeline? – count onwards from the year 0. Children to understand that these were 1819 years after he was born. 
· Are the births of these Queens before or after George Stephenson and Grace Darling? (recapping historical figures from Year 1 and2)
· What is a Queen?
· What jobs does a Queen do?
· What is a monarchy and why do we need them?
· What are family trees and how are Victoria and Elizabeth related?
	Key Knowledge:
· Are the Stone Age and Iron Age set in BC or AD? (recaps Autumn 1 introduction of BC and AD)
· Can you comment on whether previous historical events and figures are set in BC or AD?
· How was life different then? 
· What are some things we have in the present day that won’t have been around in the past?
· What is meant by hunter-gatherer?
· How did people travel in these ages? Was there technology?
· Were there any animals around then that are extinct now?
· How might the climate have been different? 
· What sort of foods would they have eaten?

	Key Knowledge:
· Are the Ancient Egyptians in BC or AD?
· What are some key features of the ancient Egyptians? (mummies, pyramids, pharaohs etc)
· What were some rituals they had?
· How were the pyramids built and why?
· How have we changed what pyramids were built for in the past to today?
· Why don’t we build pyramids any more or mummify people?
· What were some of the beliefs about death and the afterlife?
· What some achievements the ancient Egyptians created?
· What are some modern day achievements?
	

	
	Skills linked to hours:
· I can place the birth and deaths of Victoria and Elizabeth on a timeline, with some adult support.
· With adult support, I can comment on whether they events are AD or BC.
· With adult support, I can use facts and opinions from different sources to help me understand events surrounding Elizabeth and Victoria. 
· With adult support, I can come up with at least 3 reasons why people from the past had different beliefs and attitudes/opinions towards monarchies compared to today
· With adult support, I can begin to think about my own opinions/attitudes towards monarchies and Queens to those in the past. 
· With adult support, I can begin present my knowledge of Victoria and Elizabeth through writing, presenting, ICT, diagrams, using key vocabulary. 
Assessment: Do you need to be a good leader to be a Queen and is her job actually needed?

	Skills linked to hours:
· With some adult support, I can sequence the start and end of the Stone age and Iron age on a timeline and explain whether they are AC and BC and how I know this. 
· I can explain whether these events occur before or after 3 previous historical events/figures, with some support. 
· With some adult support, I can comment on the differences between facts and opinions and how they help me form my own opinion about the Stone and Iron Age.
· With some adult support, I can begin to select my own sources to help me develop my understanding of Stone and Iron Age ways of life. 
· With some support, I can use some of the knowledge I have gathered and evaluate whether I would survive in the Stone and Iron age and what challenges I would face. 
· With some adult support, I can use practical methods to present the Stone and Iron Age lifestyle and verbally present the differences to others. 
Assessment: Why did they use a conical or tepee shaped structure?

	Skills linked to hours:
· I can place the Ancient Egyptians on a timeline and comment on whether or not they are BC or AD, with no adult support. 
· I can explain whether the Egyptians occur before or after 3 historical events, without adult support. 
· Using my knowledge of facts and opinions, I can understand how life would have been different for rich and poor during the Ancient Egyptian times
· With little to no adult support, I can use my own choice of sources and further develop my understanding of the Ancient Egyptian way of life and achievements. 
· With little to no adult support, I can evaluate whether the achievements of the Ancient Egyptians surpass those of the modern day
· With little to no adult support, I can use specific terminology to present my findings of the Ancient Egyptians, using practical or written methods. 

Assessment: Did the Egyptians have technology to help build the pyramids?

	

	
	Social, emotional, physical and thinking skills:  
Mathematical skills using timelines, upskilling use of Word/powerpoint etc to present ideas on computers, speaking and listening skills, forming opinions, understanding differences of opinions, evaluating sources and source credibility, understanding disagreements don’t have to result in arguments. 
	Social, emotional, physical and thinking skills:  
Comparative skills, opinions and facts, discussions, evaluative skills, reflection, challenges, resilience, sources and whether they are helpful or not. 
	Social, emotional, physical and thinking skills:  
Comparative skills, opinions and facts, discussions, evaluative skills, reflection, challenges, resilience, sources and whether they are helpful or not, role of technology and how this supports modern day achievements, whether the use of technology is as impressive as ancient methods. 
	

	
	Key vocabulary:
Past, present, monarchs, Queens, rules, law, order, empire, society, people, opinions, facts, sources, reliable, unreliable. 
	Key vocabulary:
Stone age, iron age, hill forts, hunter, gatherer, Prehistory Prehistoric, Written Records ,Evidence ,Palaeolithic, Mesolithic , Neolithic , Agriculture , Pottery , Metalworking 
	Key vocabulary:
Canopic jars Cartouche Death masks Giza Howard Carter Hieroglyphics Mummification Pyramid Pharaoh Sphinx Sarcophagus Tomb Tutankhamun
	

	
	Suggested Resources: 
Twinkl, TES, Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
https://www.stmaryscoejunior.co.uk/assets/Documents/Attachments/The-Stone-Age.pdf
Historical Association 
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book


	Suggested Resources:
Mummify a tomato - https://williammartinschools.org.uk/wp-content/uploads/2021/06/How-to-mummify-a-tomato-activity.pdf

https://www.bbc.co.uk/bitesize/topics/zg87xnb/year/zmyxxyc

Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	

	
	Opportunities to revisit / consolidate: Geography – places monarchs visited, countries ruled by monarchs. PSHE – opinions and facts. Other History lessons when studying sources. 
	Opportunities to revisit / consolidate:
Revisit during Year 3 and throughout Y4, 5 and 6 due to revisiting of timelines. 
	Opportunities to revisit / consolidate:
Revisit throughout Y4, 5 and 6 due to revisiting of timelines. Revisiting ancient civilisations during Ancient Greeks in Y4. 
	

	4
	Unit/Theme linked to LTP:
Julius Caesar

	Unit/Theme linked to LTP:
Romans

	Unit/Theme linked to LTP:
Ancient Greeks

	

	
	Aim / Outcome: 
Would Caesar be a leader you would follow? 
	Aim / Outcome: 
How do you know the Romans came to Newcastle and Gateshead?
	Aim / Outcome:
Why wasn't the coliseum square or rectangular?
	

	
	Key Knowledge:
· When was Caesar alive?
· How does BC differ to AD? How do BC events differ to AD – one counts up from 1, one counts down to 1.
· Where do the invasions of Caesar come on a timeline? Are these before or after Victoria, Elizabeth, George Stephenson and Grace Darling? (recapping timelines and historical figures from Y1/2/3)
· How many years ago was this?
· Where was he from? 
· What sort of man do you think he might have been? Did everyone like him?
· Would he have been a similar ruler to Elizabeth and Victoria?
· Why do people battle?
· How might he have travelled to England?
· What problems might he have trying to invade – feeding, travel, illness, sea conditions?
· Why might he have wanted to come to England? 
· How would you organise an army without the technology we have today?
	Key Knowledge:
· Where on a timeline does the Roman period occur?
· Over how long did the Roman empire span for?
· What is an invasion?
· Which countries did they invade?
· Why did the Romans invade Britain?
· Why were the Roman so good at invading Britain?
· How did Britain fight back?
· What were some things the Romans introduced to Britain?
· What relics did the Romans leave behind?
· Who was Boudicca and why was she so important?
· How does Britain fight invasions today?
· How do Roman invasions differ to invasions done in the present – reference to WW1/Afghani war/Ukraine?
	Key Knowledge:
· Where on a timeline do the Greek occur?
· Is it BC or AD?
· Where is Greece on a map?
· Do the Greeks occur before or after the Ancient Egyptians?
· What sort of lifestyle did the Ancient Greeks have? 
· Does it share any similarities with the Egyptians?
· What were some achievements of the Greeks?
· Are they as impressive as the Egyptians?
· Have there been any developments and progressions across both Ancient periods?
· Have we carried forward anything from the Greeks?
· Have we changed anything – link to Olympics
· What were some beliefs they had?
 
	

	
	Skills linked to hours:
· I can place the invasions of Caesar on a timeline, with limited adult support. 
· I can comment on whether the life of Julius Caesar spans over BC or AD, with limited adult support. 
· With adult support, I can understand the differences between primary and secondary sources and know why no primary sources can be used for some past events. 
· With adult support, I can understand how some sources may give different versions of events (propaganda)
· With adult support, I can describe key features from Roman society and armies
· With adult support, I can use subject specific vocabulary accurately further develop my knowledge of a time period.

Assessment: Would Caesar be a leader you would follow?

	Skills linked to hours:
· I can add the Romans to a timeline with no adult support. 
· I can comment on how I know if the Romans spans over BC or AD, with no adult support. 
· With some adult support, I can use some primary evidence (Hadrian’s wall/artefacts etc) to understand the influence the Romans had on Britain. 
· With minimal adult support, I can compare Roman invasions to modern day invasions and comment on how these have changed and what features are similar. 
· With minimal adult support, I can present my findings of the Roman empire, using primary and secondary sources to support my research. 


Assessment: How do you know the Romans came to Newcastle and Gateshead?

	Skills linked to hours:
· I can add the Ancient Greeks to a timeline and compare the period it spanned over to the Ancient Egyptians. 
· With little to no adult support, I can use secondary sources to develop my understanding of the Ancient Greeks and comment on why secondary sources are not as reliable as primary sources. 
· I can explain why there a little to no primary sources from the Ancient Greeks 
· With no adult support, I can identify differences and similarities between the Greeks, Egyptians and modern day life
· With no adult support, I can present my findings of the Ancient Greeks, using primary and secondary resources to support my research.

Assessment: Why wasn't the coliseum square or rectangular?

	

	
	Social, emotional, physical and thinking skills:  
Mathematical skills of using timelines, what creates inspiring role models and leaders, resilience and overcoming challenges, not giving up, being organised and planning, being patient. 
	Social, emotional, physical and thinking skills:  
Mathematical skills of using timelines, what creates inspiring role models and leaders, resilience and overcoming challenges, not giving up, being organised and planning, being patient.
	Social, emotional, physical and thinking skills:  
Mathematical skills of using timelines, what creates inspiring role models and leaders, resilience and overcoming challenges, not giving up, being organised and planning, being patient.
	

	
	Key vocabulary:
Past, present, anno domini, before Christ, invasion, battle, army, culture, society, warfare, sea, propaganda, primary source, secondary source, versions, bias, opinion, fact.
	Key vocabulary:
Cassius Dio, Fort, Hadrian’s Wall, Claudius Julius Caesar, Boudicca, Rome, Rubicon Tribes, Roman Empire, Octavian, Celtic Invasion, Mark Anthony, Soldiers, Army, Cleopatra, Artefacts, Vindolanda, Centurion, Eboracum, Minerals Exports, Commodities, Governance, Settlement, Trade

	Key vocabulary:
Acropolis, Agora,. Athens, City state , Civilisation, Culture, Oligarchy, Olympics, Sparta, Stadion, Titans, the Olympians, Trade,
	

	
	Suggested Resources:
Twinkl, TES, visit Roman fort in South Shields. 
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
https://www.hillcrest.leeds.sch.uk/hillcrest-website-content/uploads/2022/01/Spring-Year-4-Romans.pdf
https://www.itrackeducation.com/product/history-yr-3-4-who-were-the-romans-free-lesson/

Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

Visit to Hadrian’s wall, Roman fort, Hancock museum
	Suggested Resources:
https://www.st-johns-bromsgrove.worcs.sch.uk/_site/data/files/knowledge%20organisers/history/5/3/0ECD7B037252E562DA7350006069E90D.pdf
https://www.bbc.co.uk/bitesize/topics/z87tn39/year/z63tt39
https://romeromac.com/wp-content/uploads/2021/03/Year-4-Autumn-Term-Its-All-Greek-to-Me-Lesson-Sequence.pdf
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book


	

	
	Opportunities to revisit / consolidate: PSHE – inspiring leaders/role models, History in Spring 1.
	Opportunities to revisit / consolidate:
Revisit in Y6
	Opportunities to revisit / consolidate:
Year 5 - Mayans
	

	5
	Unit/Theme linked to LTP:
Space
(Tim Peak and Neil Armstrong)
	Unit/Theme linked to LTP:
Anglo-Saxons

	Unit/Theme linked to LTP:
Mayans

	

	
	Aim / Outcome:
Will technology allow us to find aliens or move to another planet?
	Aim / Outcome: 
Were the Anglo-Saxons ahead of their time with technology to create their long-ships?
	Aim / Outcome:
How do we know the Mayans built temples? Why didn't they use circular or conical shaped structures?
	

	
	Key Knowledge:
· When were Tim Peak and Neil Armstrong born?
· Are these events before or after previous historical figures taught? (recap from previous year groups)
· Why do people want to go to space?
· What are the attractions and mysteries about space?
· What is the moon?
· What are space stations and why might they have been built?
· What are some difficulties with space?
· How long do rockets take to build? What materials might they need and what do they need to be able to do?
· What sort of training do astronauts go through?
· How far away is the moon? 
· What is atmosphere in Earth and why is that important for rockets?
· How fast might a rocket have to travel to escape Earth’s atmosphere?
· What are some challenges building space stations in space?
	Key Knowledge:
· When did the Anglo-Saxons invade?
· Did they invade before or after previous historical events?
· Where did they come from? Where are these places on a map?
· Why did they settle on coastal areas first?
· How were place names influenced?
· What beliefs did the Anglo-Saxons have?
· What religion might England have had at the time?
· What toys might Anglo-Saxon children played with?
· What roles did people have in society?
· How were villages laid out?
· Where do the Anglo-Saxons come compared to the Romans?
· What did the Anglo-Saxons keep and change from the Romans?
· What were some crimes and punishments?
· How did the Anglo-Saxons travel to the UK?
	Key Knowledge:
· Where do the Mayans occur on a timeline?
· How many years ago did the Mayans rule?
· Which countries and continent did they originate from?
· What beliefs did they have?
· What traditions did they have?
· What was their diet?
· What sort of clothes did they wear and might they have worn them?
· How was society structured?
· Was everyone equal?
· What did they think would happen when you died?
· Were men and women equal?
· What sort of buildings did the Mayans create?
· Who were the Mayan gods?
· What were some consequences of crime?
	

	
	Skills linked to hours:
· I can sequence the lives of Tim Peak, Neil Armstrong, landing on the moon and the international space station on a time line, with limited adult support.
· I can study a timeline and identify significant historical events that have occurred, with limited adult support.
· I can use evidence from sources to form opinions about why these space events were so significant during the time, with some adult support.
· I can understand some sources are more reliable than others, thinking about some conspiracy theories and controversies about space, with some adult support.
· I can understand the lasting effects of historical events and how this changed space travel for the future and form my own opinions about how space travel may look.
· I can present detailed findings of space, and comment on how primary and secondary resources influence controversies around space and space travel – eg, did we really go to the moon? Do aliens exist? Will we ever live on the moon?

Assessment: Will technology allow us to find aliens or move to another planet?

	Skills linked to hours:

· With no adult support, I can add the Anglo-Saxons to a timeline and comment on whether it is AD or BC
· With limited adult support, I can comment on the differences and similarities of Anglo-Saxon Britain, to Roman Britain, to modern day Britain.
· With limited adult support, I can comment about why the Anglo-Saxon period was significant for the History of Britain and what it means for Brits today.
· With some adult support, I can think about how the different religions of Christianity and Paganism influenced the people of Britain and how they might have been persuaded to convert to the other religion. 
· With limited adult support, I can present my findings on the Anglo-Saxons, drawing comparisons to life then to life now and how it has changed. 


Assessment: Were the Anglo-Saxons ahead of their time with technology to create their long-ships?

	Skills linked to hours:

· Independently, I can add the Mayan civilisation to a timeline and comment on how many years it spanned over, how many years ago it was and how many years before the Anglo-Saxons and Tim Peak it occurred. 
· Independently, I can use subject specific vocabulary around the Mayans, including names, places, food and events. 
· Independently, I can study the lasting impact of the Mayans and how it influences parts of Southern America today. 
· Independently, I can compare my own life to that of a Mayan and think about what similarities and differences we share, as well as what role in society I might have had based on my upbringing. 
· Independently, I can produce a detailed piece of work presenting my life as if I was born and Mayan. 



Assessment: How do we know the Mayans built temples? Why didn't they use circular or conical shaped structures?

	

	
	Social, emotional, physical and thinking skills:  
Mathematical skills understanding timelines, fitness, resilience and determination, understanding power of speed and forces, job prospects. 
	Social, emotional, physical and thinking skills:  
Mathematical skills understanding timelines, fitness, resilience and determination, comparative skills, formulating opinions
	Social, emotional, physical and thinking skills:  
Mathematical skills understanding timelines, fitness, resilience and determination, comparative skills, evaluative skills, opinions and facts
	

	
	Key vocabulary:
Space, rocket, moon, Earth, space station, international, orbit, astronaut, atmosphere, conspiracy, mystery
	Key vocabulary:
Thane An important Anglo-Saxon person 
Churl A lower class Anglo-Saxon but better than a slave. 
Shire reeve The peace officer of a shire. (Later known as a sheriff). Shires Saxon lands were divided into shires which helped to make up the counties we have today 
Witan A council that helped the Saxon king to rule. 
Shires Saxon lands were divided into shires which helped to make the counties we have today 
Legacy The Anglo-Saxons left a legacy which includes our language, culture and politics 
Wergild A fine imposed for stealing or killing
	Key vocabulary:
Ahau or Ahaw - The main king or lord of a Maya city-state.
Batab - A lesser lord, usually ruling over a small town.
Cacao - Seeds that the Maya used to make chocolate.
Cenote - A sinkhole or pit filled with water, cenotes were sources of water for the Maya and were also used as places of sacrifice.
Chac Mool - A type of statue of a human figure in a reclining position usually holding a tray over the stomach.

Chichen Itza - The most powerful city-state during the start of the Post-classic period, Chichen Itza is a very popular tourist attraction today.
City-state - An independent government where a large city rules the surrounding area.
Classic Period - The golden age of the Maya civilization running from 250 AD to 900 AD.
Codex - A type of book written by the Maya that was created by one long sheet of paper that was then folded like an accordion.
Glyph - A symbol used in writing.
Haab' - The Maya solar calendar that was used to measure time and had 365 days.
Hero Twins - A major story in Maya mythology, the Hero Twins were said to be the ancestors of the Maya rulers.
Huipil - A traditional garment worn by Maya women.
Itzamna - The main god of the Maya, Itzamna was the god of fire who created the Earth.
Kin - Word representing a day in the Maya calendar.
Kukulcan - The serpent god of the Maya. One of the primary gods, especially to the Itza peoples of Chichen Itza.
Lintel - An architectural element often found over doorways in Maya architecture.
Nacom - A high ranking military leader in the Maya army.
Obsidian - A hard rock that was used to make sharp edges and tools.
Popol Vuh - A book or codex that described Maya religion and mythology.
Pyramid - A large monument with four sides that tapers at the top. The Maya build step pyramids with flat tops. At the top they built a temple to their gods.
Quetzal - A type of jungle bird with feathers that the Maya used in their feathered clothing and headdresses.
Stela - A tall monumental sculpture made from stone with relief carvings made by the Maya.
Tikal - One of the most powerful city-states during the Classic Period.
Tzolk'in - The Maya religious calendar used to track religious days and ceremonies. It had 260 days.
Uinal - Word for a month in the Maya calendar. It was 20 days long.
Yucatan Peninsula - An area in southeastern Mexico where some of the Maya civilization developed.

	

	
	Suggested Resources:
Hamilton trust, twinkl, TES, centre for life
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	

	
	Opportunities to revisit / consolidate: Space in Science, careers in PSHE, maths, trips – centre for life, observatory – Kielder. 
	Opportunities to revisit / consolidate:
When adding to the timeline in Y6
	Opportunities to revisit / consolidate:
Adding to timeline in Y6
	

	6
	Unit/Theme linked to LTP:
Ship Building on the Tyne

	Unit/Theme linked to LTP:
Roman Empire and impact on Britain.

	Unit/Theme linked to LTP:
Crime and Punishment

	

	
	Aim / Outcome:
Why ships? Why the North East? Why the Tyne and not the Wear?
	Aim / Outcome:
Did Britain benefit from the advances in technology the Romans brought?
	Aim / Outcome:
Has technology meant crimes and punishment are ‘kinder’ now than in the past?
	

	
	Key Knowledge:
· When is 1294 (earliest recorded building of ships on the Tyne)? 
· Before or after previous historical figures? (recapping previous historical figures)
· Where is the River Tyne and which sea does it flow into?
· Why might coal have been transported?
· How different was the River Tyne in the 19th century?
·  How would this have impacted trade?
· How did steam at to the progression of ship building?
· What is a steam tug?
· Battles against progression of railways – the decline of ship building. 
· Impact of the decline of ship building on the North east
	Key Knowledge:
· Revise and revisit what was taught in Y4.
· Where on a timeline does the Roman period occur?
· Over how long did the Roman empire span for?
· What is an invasion?
· Which countries did they invade?
· How was Britain Romanised?
· Why did the Romans invade Britain?
· Why were the Roman so good at invading Britain?
· How did Britain fight back?
· What were some things the Romans introduced to Britain?
· What relics did the Romans leave behind?
· Who was Boudicca and why was she so important?
· How does Britain fight invasions today?
How do Roman invasions differ to invasions done in the present – reference to WW1/Afghani war/Ukraine?
	Key Knowledge:
· What is crime?
· What are punishments and consequences?
· What are some modern day crimes?
· What might some crimes have been in the past?
· How have crimes changed over time (influence of religion/monarchy etc)?
· Are crimes different in other countries?
· What were some punishments in the past?
· What are some modern day punishments?
· How and why have they changed?
· Why do we have consequences and rules?
· Why might people commit crime?
· What can influence people to commit crimes? 
Some historical periods to study for crime – Romans, Egyptians, Tudors, propaganda and war crimes.
	

	
	Skills linked to hours:
· I can use a timeline to mark the progression of ship building, use of steam and introduction of railways, with some adult support. 
· With some adult support, I can talk about the history of ship building impartially, despite the locality of the period in time and talk about how it makes me feel to be part of the North East.
· Using picture sources (Gateshead archives), I can comment on how ship building has changed over the years, with some adult support. 
· With some adult support, I can comment on why changes in ship building occurred and the impact it had on the people and local area
· With some adult support, I can use sources to talk about ship building on the Tyne, presenting my findings a method of my choice. 

Assessment: Why ships? Why the North East? Why the Tyne and not the Wear?

	Skills linked to hours:
· With limited adult support, I can place key periods, events, cultural movements from the Roman empire and one other period in history. 
· With limited adult support, I can compare themes and trends within the two periods of History and comment on which period of History influenced which (ie, Romans influenced parts of Britain, even after Anglo-Saxons)
· With limited adult support, I can compare a range of primary and secondary sources from the Romans and one other historical period of my choice, and comment on the progression and changes in History over this time.
· With limited adult support, I can comment on how the changes across two historical periods impact the people, culture, religion and landscapes at the time. 
· With limited adult support, I can use key vocabulary and a method of my choice to produce my comparisons of the Romans and one other historical time period previously studied. 
Assessment: Did Britain benefit from the advances in technology the Romans brought?

	Skills linked to hours:
· Independently, I can place all historical periods studies in crime and punishment on a timeline. 
· Independently, I can compare the progression of crimes and punishment over time and find a reference point for when crimes became less gruesome. 
· Independently, I can evaluate whether sources could be biased, why sources could be biased and how this might have influenced decisions made (War propaganda as a deterrent to not join the fight). 
· Independently, I can use primary and secondary sources to evaluate how punishments were use during specific periods in time. 
· Independently, I can comment on how the changes across 3 or more historical periods impacted on how crimes and punishments changed. 
· Independently, I can present key information about crime and punishment over time, using historical sources as evidence and whether as a society, punishments are not severe enough compared to the past. 
Assessment: Has technology meant crimes and punishment are ‘kinder’ now than in the past?

	

	
	Social, emotional, physical and thinking skills:  relatability due to the locality of the area, evaluative skills, bias, unbiased and impartial,
	Social, emotional, physical and thinking skills:  
evaluative skills, comparative skills, presentational skills, revisional skills
	Social, emotional, physical and thinking skills:  
evaluative skills, comparative skills, presentational skills, revisional skills
	

	
	Key vocabulary: ship building, Tyne, dock, river, Tyne, north, south, steam, coal, steam tug, railway, decline

	Key vocabulary:
Cassius Dio, Fort, Hadrian’s Wall, Claudius Julius Caesar, Boudicca, Rome, Rubicon Tribes, Roman Empire, Octavian, Celtic Invasion, Mark Anthony, Soldiers, Army, Cleopatra, Artefacts, Vindolanda, Centurion, Eboracum, Minerals Exports, Commodities, Governance, Settlement, Trade

	Key vocabulary:
Crime, punishment, consequence

Vocab will be specific to which periods of History are chosen.
	

	
	Suggested Resources:
https://www.twmuseums.org.uk/
https://www.tynebuiltships.co.uk/Shipbuilding.html
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book, visit to the Tyne and ports

	Suggested Resources:
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	Suggested Resources:
Hancock museum, Tees Valley museums, Beamish 
Gateshead archives, gatesheadlocalstudies.com
Tpet.co.uk, Boldon Book

	

	
	Opportunities to revisit / consolidate:
Rivers – features, locomotives – George Stephenson, 
	Opportunities to revisit / consolidate:
Recapping Y4
	Opportunities to revisit / consolidate:
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